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ABSTRACT 

 This dissertation, written in partial fulfillment for the degree of Doctor of 

Philosophy in Theology, examines what is tantamount to a crisis in the American 

educational system, the reasons thereof, and possible solutions.  It begins by 

considering the Ole Deluder Satan Act of 1642 passed during the colonial period 

and continues by ascertaining the positions of the American Founding Fathers 

regarding education.  Further, it reviews warnings from Ivy League university 

presidents and scholars regarding changes in the system executed during and 

following Reconstruction.  It continues by examining the impacts of progressive 

policies, Social Darwinism, and ultimately, Supreme Court adjudication during the 

1960s that fundamentally changed the course of American education.  Furthermore, 

empirical data measuring the effects of the collective changes is examined as are 

ostensible limitations to the studies at hand including an examination of curricula, the 

delivery thereof, and cultural considerations for academic achievers.  The 

dissertation is unique in that it compiles the data within the scope of the organic 

system of truth, with constant emphasis of how theology is the science that treats 

God; thus, public policy that disturbs certain theological pillars fundamental to 

American culture could likewise have both foreseen and unforeseen consequences, 

many of which are addressed and researched.  Finally, the dissertation offers 

direction on how to address the issues noted, particularly from a policy perspective.  

All citations from the Bible are taken from the King James Version. 
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CHAPTER 1:  EARLY AMERICAN EDUCATION 
 
1.1 RESEARCH COMPOSITION  

 
In consideration of the theological presupposition of the system of organic 

truth in the universe that unites the laws of theology, mankind, and the universe at 

large, in consideration that theology is the scientific study that treats God and 

therefore trumps all other sciences, and finally, in regard to the declaration of the 

Scripture stating that, “The fear of the Lord is the beginning of knowledge, but fools 

despise wisdom and instruction (Proverbs 1:7),” the proposed dissertation seeks to 

research if there is a direct correlation between the secularization of the public 

school system since the 1960s when Biblical principles and notions were effectively 

removed and a measurable decrease in student academic and social normativity 

across subject matters and disciplines. 

1.2  BACKGROUND OF AMERICAN EDUCATION 
  

Educational considerations for America’s posterity began even before the 

founding of the country.  America’s first public education law was the The Old 

Deluder Satan Act of 1642.  The act specifically stated that, “It being cheife [sic] 

project of that old deluder Sathan [sic], to keepe [sic] men from the knowledge of the 

scriptures, as in former times, keeping them in an unknown [sic] tongue, so in these 

latter times…”(Barton 2008).  Specifically, the law required that all American 

communities create a public means of education that was Bible-centric.  The 

emphasis and results of this law were so profound that even foreign travelers 

noticed its impact.  For example, Alexis de Tocqueville, in his book known 

contemporarily as Democracy in America, made keen observations regarding the 
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American public education system and its profound impact upon society (Barton 

2004). 

The reason for the passion of the American colonial settlers to ensure their 

children attained this sort of education is clear.  Certain civil and religious 

abominations occurred in Europe. The colonists sought to be free of those atrocities 

and instead live in freedom and safety from such.  However, it was not enough to 

simply abandon the old governments geographically.  Rather, the colonists wanted 

to leave mindsets.  They believed the only way to do that was to educate the 

populace so that they would not blindly follow erroneous teachings that were 

contrary to Scripture and basic morality.  The believed the key to this was Bible 

literacy and intense educational instruction (Barton 2004). 

1.3   AMERICAN EDUCATIONAL TEXTBOOKS 

The first America “textbook,” therefore, was The New England Primer.  The 

term, textbook, is intellectually sound. That said, the textbook was more of a 50 page 

manual that was small enough to fit in a horse saddle bag so that students could 

have it with them at all times (Draper 1777).  Students learned the alphabet through 

letter relationships with Scripture.  For example, The New England Primer presents 

“A” by stating, “In Adam’s fall, we sinned all.”  Likewise, it presents “B” by stating, 

“Heaven to find, the Bible mind.”  Similarly, it presents “C” by stating, “Christ 

crucify’d, for sinnners dy’d,” and so forth through the letter, “Z” (Draper 1777). 

Further, there are 107 Bible-base questions posed in The New England Primer 

and a compilation of prayers, Christian philosophical positions, and various other 

items that are clearly Bible-based.  There are general education concepts, including 
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multisyllabic words, and the list continues.  The key point here is that without 

question, the first American textbook is unambiguously Christian and provides the 

foundation for the rest of American well into 20th century (Baker 2008, Barton 2004, 

Draper 1777). 

Considering that The New England Primer began to be published in 1777, it is 

irresponsible to forget the founding of the United States of America was merely one 

year before in 1776.  That is, before the Constitution of the country established the 

laws of the land in 1787, the first American textbook circulated throughout the new 

country, clearly indicating the intensity early American settlers felt regarding their 

educational system (Barton 2008).   

1.4   FOUNDING FATHER EDUCATIONAL POSITIONS  

Certain considerations of the American Founding Fathers must be established 

before delving into the research regarding the dissertation at hand.  Further, 

subsequent United States Supreme Court decisions echo the positions of the 

Founders.  The following quotations are pertinent to the topic and body of research: 

1)  “[T]he only means of establishing and perpetuating our republican forms of 

government is the universal education of our youth in the principles of Christianity 

by means of the Bible.” 

-Dr. Benjamin Rush, Signer of the Declaration of Independence, Surgeon 

General of the Continental Army, Signer of the United States Constitution, Father 

of American Medicine, Treasurer of the United States Mint, Father of Public 

Schools under the Constitution   
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2)  “[T]he Christian religion – its general principles – must ever be regarded 

among us as the foundation of civil society.”  

      -Daniel Webster, United States Senator, Secretary of State 

3)  “The moral principles and precepts found in the Scriptures ought to form 

the basis of all our civil constitutions and laws.”  

-Noah Webster, Revolutionary solider, Judge, Legislator, Educator, 

 Schoolmaster to America 

4)  “By conveying the Bible to people . . . we certainly do them a most 

interesting act of kindness. We thereby enable them to learn that man was 

originally created and placed in a state of happiness, but, becoming 

disobedient, was subjected to the degradation and evils which he and his 

posterity have since experienced. The Bible will also inform them that our 

gracious Creator has provided for us a Redeemer in whom all the nations of 

the earth should be blessed – that this Redeemer has made atonement “for 

the sins of the whole world,” and thereby reconciling the Divine justice with 

the Divine mercy, has opened a way for our redemption and salvation; and 

that these inestimable benefits are of the free gift and grace of God, not of our 

deserving, nor in our power to deserve. The Bible will also [encourage] them 

with many explicit and consoling assurances of the Divine mercy to our fallen 

race, and with repeated invitations to accept the offers of pardon and 

reconciliation. . . . They, therefore, who enlist in His service, have the highest 

encouragement to fulfill the du¬ties [sic] assigned to their respective stations; 

for most certain it is, that those of His followers who [participate in] His 
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conquests will also participate in the tran¬scendent [sic] glories and blessings 

of His Triumph.” 

-John Jay, President of Congress, Diplomat, Author of the Federalist Papers, 

Original Chief Justice of the United Supreme Court, Governor of New York 

5)  In an address to graduates: 

“You this day…have, by the favor of Providence and the at¬tention [sic] of 

friends, received a public education, the purpose whereof hath been to qualify 

you the better to serve your Creator and your country.  You have this day 

invited this au¬dience [sic] to witness the progress you have made…Thus you 

assume the character of scholars, of men, and of citizens.  Go, then, and 

exercise them with diligence, fidelity, and zeal. . . Your first great duties, you 

are sensible, are those you owe to Heaven, to your Creator and Redeemer. 

Let these be ever present to your minds, and exemplified in your lives and 

conduct. Imprint deep upon your minds the principles of piety towards God, 

and a reverence and fear of His holy name. The fear of God is the beginning 

of wisdom and its [practice] is everlasting [happiness]…” 

-William Samuel Johnson, Judge, Member of the Continental Congress, 

Signer of the Constitution, Framer of the Bill of Rights, President of Columbia 

College, United States Senator (Barton 2004) 

6)  “We have no government armed with power capable of contending with 

human passions unbridled by morality and religion.  Our constitution was 

made only for a moral and a religious people.  It is wholly inadequate to the 

government of any other.” 
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John Adams, Second President of the United States 

7)  “Why may not the Bible, and especially the New Testament…be read and 

taught as a divine revelation in [school] – its general precepts 

expounded…and its glorious principles of morality inculcated?...Where can 

the purest principles of morality be learned so clearly or so perfectly as from 

the New Testament?” 

-Vidal v. Girard, United States Court, 1844 

8)  “Our laws and our institutions must necessarily be based upon and must 

embody the teachings of the Redeemer of mankind.  It is impossible for it to 

be otherwise.  In this sense, to this extent, our civilizations and our institutions 

are emphatically Christian” 

-Church of the Holy Trinity v. United States, United States Supreme Court, 

1892 (Wallbuilders 2013). 

1.5  CONCLUSION OF EARLY AMERICAN EDUCATION PARADIGMS 
 

The evidence is altogether clear.  Education during the colonial period, during 

the founding of the country, and even rulings subsequent to these time period as 

noted by the United States Supreme Court, prove that American education was 

Bible-centric. This is therefore the framework upon which American education would 

be built, at least until certain elements arose in the late nineteenth and early 

twentieth centuries paving the way for major changes in the 1960s.  The rapid 

changes during the 1960s would therefore be in direct contrast to the framework 

established during prior time periods. 
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CHAPTER 2:  THEOLOGICAL CONSIDERATIONS 

2.1.  SYSTEMATIC THEOLOGY 

Early American educational paradigms continued uninterrupted for centuries.  

Even through the 1950s, the key elements of Bible-centric education were part of the 

framework of American society.  Dr. Nathaniel Wilson addresses how, “…scripture 

addresses realities for which the reductionist language of higher education, 

psychology, sociology, and such cannot.  That there are malevolent and shadowy 

forces that oppose humanity is a reality repeatedly validated” (Wilson 2003). 

Dr. Wilson’s insight effectively enumerates the philosophical notion that 

theology is the science treats God and is therefore the greatest of the sciences 

(Strong 1903).  In this respect, we begin to understand the Scripture declaring that, 

“The beginning of knowledge is the fear of the Lord, but fools despise wisdom and 

instruction” (Proverbs 1:7).  Therefore, an interwoven Bible-centric educational 

system juxtaposed with public education system would yield results that would 

naturally render effects in other areas. 

2.2  THE BIBLE’S EFFECT 

Bob Bobrick’s assertions in his book, Wide as the Waters:  The Story of the 

English Bible and the Revolution it Inspired,” discusses how the English Bible, more 

than any other book, allowed people to see the insights of God uniquely and 

comprehensively.  Effective systems of government, free enterprise, and general 

dispositions of liberty all have certain tenants of truth found within the Scripture 

(Bobrick 2001). 
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For example, the system of government that revolutionized the world in the 

founding of America is based on Isaiah 33:22 which declares that, “The Lord is our 

judge [judiciary], our lawgiver [Congress], and king [executive].”  The consideration 

of God in these roles was key in the creation equal branches of government with 

checks and balances such that one could not trump the other and more importantly, 

so that the populace could live in liberty and not tyranny.  The assertion, therefore, is 

that the conflict in Europe during the Middle Ages was not merely a 

Catholic/Protestant contest but rather, a converging of worlds, cultures, and belief 

systems where the English Bible began to influence philosophies that addressed 

civics, economics, geography, etc. (Bobrick 2001). 

This, after all, is a core foundation of systematic theology.  There must be a 

consideration of both the presence and absence of certain facts that progress to the 

most obvious conclusion, namely, that there is a First Cause without cause and that 

First Cause has certain directives that if exercised, will lead to “life, and it more 

abundantly (John 10:10).”   Therefore, the synthesis and propagation of the 

systematic theological approach is formulated with both “a priori” or “a posteriori” 

approaches may be used, all the while reconciling the systematic theological 

concepts.  Discovering these elements is done by careful, systematic examination of 

the Scripture, and by applying those discovered concepts, mankind confirms God’s 

treatises and therefore has the blessings of God afforded him (Boyce 1887). 
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2.3  THEOLOGICAL IMPLICATIONS 

It is important at this juncture to note to key points regarding the Bible and 

theological principles in general. First, while the Bible attests to the glory, majesty, 

reality, and omniscient presence of God, the Bible never makes the case to prove 

such.  Rather, the Bible merely recognizes the fact of God’s existence in a factual 

manner.  Faith is expected on the part of man, not the least which reason is because 

God gives every man a measure of faith (Romans 12:3).  Therefore, employment of 

that faith is based on the God’s sovereignty.  Moreover, it is expected because 

without it, the operation of life, void of God’s principles, leads to disaster. 

Indeed, Genesis discloses the lack of form and void the world had prior to the 

“the Spirit of God [moving] upon the face of the waters.” That is, a certain touch of 

God is necessary to bring order out of chaos and fulfillment out of a void.  The 

employment and acknowledgement of this reality is to man’s benefit.  The contrary is 

inevitably to his hurt. 

Without delving into topics prematurely in this dissertation, it is nevertheless 

important to consider that in the 1940s, the most serious problems in the American 

public system were talking, gum chewing, running in halls, being in the wrong place 

when class lines were assembled, and litter (Thibodaux 1992).  It must be noted that 

the research here is in regard to public schools.  That is, the proliferation of private 

Christian schools did not start in American until the 1950s.  Therefore, in less than 

60 years, social normativity changed so much that research indicating gum chewing 

as a major public school issue is almost nostalgic at best, and unbelievable at worst 

(Jeynes 2007). 
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2.4 ORGANIC SYSTEM OF TRUTH 

A key consideration is ascertaining facts as part of an “organic system of 

truth.”  Without question, this organic system is reminiscent of Alfred Edersheim’s 

perspective of organic unity.  In His book, The Life and Times of Jesus the Messiah, 

Edersheim says that the, “… organic unity of Israel and the Messiah explains how 

events, institutions, and predictions which initially were purely Israelitish, could with 

truth be regarded as finding their full accomplishment in the Messiah.  From this 

point of view the whole Old Testament becomes the perspective in which the figure 

of the Messiah stands out” (Edersheim 2006).   

Therefore, a fundamental systematic theological perspective that must be 

understood, namely, that everything in the universe including the sciences, the 

history of the world, and all of time and space, have this organic system at hand.  

This system is tied to organic unity as prescribed in the Bible.  Thus, this organic 

system of truth and organic unity brings the whole of mankind to a fundamental truth 

which is that man’s history, existence, and “bounds of habitation” as addressed in 

the Book of Acts, are within a certain parameter which is that in Him we “live, move, 

and have our being,” even as heathen philosophers have stated themselves (Strong 

1903). 

The concept of the organic system of truth cannot be overstated.  It is 

fundamental to the universe itself and to the founding of the United States of 

American.  Its tenants and implications are embraced in the Founding Father quotes 

aforementioned.  More importantly, its tenants are factual and reality therefor  

trumping all sciences and uniting mankind with the creation and the Creator. 
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2.5  AMERCIAN EDUCATION WITHIN THE CONTEXT OF THE ORGANIC 

SYSTEM OF TRUTH 

 The pioneers of early American education submitted to the organic system of 

truth.  In fact, “They saw no conflict between theological and secular knowledge.  

Both were ultimately understood as rooted in God’s providential design—in the gift of 

Creation in the formation of man and nature and in the gracious discovery of the 

soteriological and spiritual truths contained in the life of Jesus and the Bible” (Nieli 

2008).  In this sense, common phrase used was “unity of knowledge,” an 

educational paradigm whereby knowledge was not segmented but rather, “united in 

a coherent and integrated whole.”  In this sense, there can be no wonder why 

Harvard’s motto and logo was (and still remains) “Veritas,” the Latin word for truth as 

noted below (Nieli 2008). 

 

(Harvard 2013) 

 In fact, the public education system was so integrated with the private 

university system in the context of a unity of knowledge that public funding was 

effectively a moot point. That is, public monies funded private institutions (Jeynes 

2007).  “Harvard, Yale, and Dartmouth were each created by pious New England 

Congregationalists; Princeton by ‘New Light’ Presbyterians inspired by the first Great 
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Awakening; William and Mary, Columbia, and the University of Pennsylvania by 

English-style Episcopalians; Boston University, Northwestern, Southern California, 

Syracuse, Vanderbilt, and Duke by Wesleyan Methodists; Brown and the University 

of Chicago by northern Baptists; and Georgetown, Fordham, and Notre Dame by 

Roman Catholics…Even state-sponsored colleges and universities in the eighteenth 

and nineteenth centuries had distinctly Christian religious flavor to them” (Nieli 

2008).   

The evidence and historical analysis is frankly overwhelming.  Early American 

education embraced the theological and philosophical notions and funded them.  

Separation of church and state was therefore not confused with separation from 

church and state.  It is in this context that the United States Supreme Court made 

the previously quoted assessment in Vidal v. Girard in 1844 asking, “Why may not 

the Bible, and especially the New Testament…be read and taught as divine 

revelation in [school” and its declaration in Church of the Holy Trinity v. United 

States in 1892 that, “…our civilizations and our institutions are emphatically 

Christian.”  
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CHAPTER  3:  EARLY CHANGES IN PHILOSOPHY 

3.1  BACKGROUND 

 The age from the late 19th century moving into the 20th century was the 

beginning of the turning point of American education and sociological and behavioral 

normativity.  To be sure, there were not the drastic changes that will be noted later in 

this dissertation, but certain changes occurred.  Nevertheless, one of the most 

obvious was American progressivism. 

 Progressivism began in response to the American public’s general concern 

about big business.  Further, the toll from the Civil War, Reconstruction, and the 

general harsh conditions of the late 19th century left Americans with a certain lack of 

trust and resentment for their living conditions.   In this sense, Americans began to 

leave their spiritual foundations in favor of “…mankind’s ability, through purposeful 

action, to improve the environment and conditions of life” (Link & McCormick 1983).   

3.2  PROGRESSIVE PHILOSOPHY 

Progressives opposed “absolute truths.”  That is, “Progressive thinkers, led by 

Lester Frank Ward, Richard T. Ely, and most important, John Dewey, demolished 

social Darwinism with what Goldman has called ‘reform Darwinism.’  They asserted 

that human adaptation to the environment did not interfere with the evolutionary 

process, but was, rather, part and parcel of the law of natural change.  Progressive 

intellectuals and their popularizers produced a variety of literature to condemn 

laissez faire and to promote the concept of the active state” (Link & McCormick 

1983).  The drive toward this end, however, did not stop merely within an intellectual 

exercise.  To the contrary, it was very much a spiritual exercise (Barton 2004). 
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“Ever since the religious revivals from about 1820 to 1840, evangelical 

Protestantism had spurred reform in the United States. Basic to the reform mentality 

was an all-consuming urge to purge the world of sin, such as the sins of slavery and 

intemperance, against which nineteenth-century reformers had crusaded.  Now the 

progressives carried the struggle into the modern citadels of sin—the teeming cities 

o the nation.  No one can read their writings and speeches without being struck by 

the fact that many of them believed that it was their Christian duty to right the wrongs 

created by the processes of industrialization.  Such belief was the motive force 

behind the Social Gospel, a movement which swept through the Protestant churches 

in the 1890s and 190s.  Its goal was to align churches, frankly and aggressively, on 

the side of the downtrodden, the poor, and working people—in other words, to make 

Christianity relevant to this world, not the next.  It is difficult to measure the influence 

of the Social Gospel, but it seared the consciences of millions of Americans, 

particularly in urban areas.  And it triumphed in the organization in 1908 of the 

Federal Council of Churches of Christ in America, with its platform which 

condemned exploitative capitalism and proclaimed the right of workers to organize 

and enjoy a decent standard of living” (Link & McCormick 1983).   

Therefore, progressivism was far beyond a mere social or political agenda.  It 

actually purported to take on an evangelical tone and, to a degree, revise Christian 

standards and presuppositions in the context of industrialization as opposed to the 

system of organic truth.  It is no surprise, therefore, that the advance of these 

tenants was rapid and incredibly powerful in the context of their origin.   
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3.3  DARWINSIM IN THE CONTEXT OF PROGRESSIVISM 

The key here is to therefore understand the assertions made in by men such 

as Dewey.  By arguing that Darwinian concepts (such as human adaptation to the 

environment) were not a hindrance to the “obvious” evolutionary process but rather, 

a part of “the law of natural change,” their ideologies effectively presupposed 

Darwinism as fact.  The problem with this is that, “…contemporary Darwinism does 

not envision a God-guided process of evolutionary change.  In fact, the “greatest 

accomplishment” of Darwinism is that it shows that, “…living beings can be 

explained as the result of a natural process, natural selection, without any need to 

resort to a Creator or external agent” (Strobel 2004). Obviously, this concept is 

incompatible with the organic system of truth. 

If the American fabric of education and sociological normativity had social 

Darwinian thinking injected into them in an evangelical fashion, the ramifications 

could be overwhelming and anything but ameliorative.  In fact, the resulting system 

of thinking could have devastating consequences, particularly because of the 

antagonistic approach to absolute truths as already discussed.   

Further, if Dr. Benjamin Rush was correct in asserting that, “[T]he only means 

of establishing and perpetuating our republican forms of government is the universal 

education of our youth in the principles of Christianity by means of the Bible,” and if 

Daniel Webster was correct in his statement that,  “[T]he Christian religion – its 

general principles – must ever be regarded among us as the foundation of civil 

society,” then the systematic erasure of those tenants would naturally have the 

opposite effect (Wallbuilder 2013).  That is, the American republic would regress, 
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and the foundations of civil society, would naturally collapse when the very 

foundations and pillars of their existence were removed from the primordial halls of 

academia.   

At issue, however, is not a vacuum of thought relegated to the late 19th and 

early 20th centuries.  Nor is there a need to address the political discussion of 

whether the progressives ushered in certain policy changes that helped society in an 

egalitarian sense.  Those issues could be debated one way or the other.  Rather, the 

broader discussion is that the founders of progressivism expressed a seemingly 

sincere approach to sociological issues that nevertheless rejected core tenants to 

approaching the classroom.  It is in this context that philosophies and policies 

previously unchallenged for the most part were not only debated, but eventually 

rejected and even forbidden by law.    

3.4  THE NEW DEAL 

 While the general tenor of the New Deal was not evangelical like that of 

progressivism, the context of the policies thereof resembled that of its progressive 

predecessors.  The New Deal was Franklin Roosevelt’s response to the crippling 

Great Depression.  Americans that grew to enjoy the victory and successes from 

World War I found themselves destitute and alienated from ways of life they enjoyed.  

October 29th, 1929 began the resounding economic collapse and within a few years, 

Americans searched for answers, hope, and direction (Link & McCormick 1983). 

 Hence, though several pillars of the New Deal were comparative to 

progressivism, the approach was not revisionist Darwinism but rather, a tone that 

almost echoed Puritan thought in some respects, particularly with the concepts of 
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the moral responsibility of society.  The tone notwithstanding, whereas 

progressivism endeavored to promulgate the Social Gospel through legislation that 

affected policies principally related to big business, the New Deal went a step further 

and instead, began social programs that affected policies of both business and 

individuals.  The greatest example of such was the Social Security Act of 1935 

(Conkin 1975). 

 Without question, the United States found itself in dire economic straights 

during the Great Depression.  At issue in this research is not the political discourse 

per se but rather, that origins and ramifications of the research being tested herein.  

In that respect, New Deal legislation need not be adjudicated.  The pros and cons of 

the economic and political impacts of the New Deal could be addressed in an infinite 

amount of texts and analysis.  That is unnecessary to address.  The premise of the 

New Deal, the results thereof, part of the historical fabric that ultimately led to the 

1960s from an educational and sociological perspective. 

 In that respect, Paul K. Conkin makes the following statements.  “[New 

Dealers] thirsted after the pure product.  Growth could simply intoxicate the affluent 

minority (or majority), blunt their sensibility, and leave them in satiated lethargy, filled 

but unfulfilled…Growth could lead to vast production, to an enormous gross national 

product, but also to ugliness and spiritual poverty everywhere.  It might even lead to 

full employment and dreamed-of security…yet to a society bereft of meaningful 

work, of personal involvement, even of democratic participation.  It might suggest the 

blessing of leisure but bring only the curse of idleness….During the war the 

disturbing reformers dropped from view and did not emerge again until the sixties.  
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Then, to the profound surprise of all good men of power, the one-third ill-fed and ill-

housed, and the two-thirds alienated and desperate, still existed.  In spite of the New 

Deal and in spite of all that welfare” (Conkin 1975).   

 This is not to say that society should not take care of its own.  The Scripture is 

clear in that, “Pure religion and undefiled before God and the Father is this, To visit 

the fatherless and widows in their affliction, and to keep himself unspotted from the 

world” (James 1:27).  Jesus emphatically declared that whatsoever is done to the 

least of is done unto Him.  In that sense, society’s keen awareness of poor, needy, 

and destitute is altogether admirable and right. 

3.5  PHILOSOPHY  

At issue is the socialization of such within the context of progressivism and 

revised social Darwinism.  These agents of change remove the Creator from the 

creation and instead, juxtapose humanism as a solution to problems.  This is 

enhanced when social policy is ascribed to these philosophical problems in such a 

manner that even individual property is used to promulgate particular notions.   

In that regard, while this dissertation already addressed the system of organic 

truth, the basic definition of philosophy must be introduced.  “Philosophy is the study 

of general and fundamental problems, such as those connected with existence, 

knowledge, values, reason, mind, and language. It is distinguished from other ways 

of addressing such problems by its critical, generally systematic approach and its 

reliance on rational argument. Christian philosophy may refer to any development in 

philosophy that is characterized by coming from a Christian tradition” (Northwestern 
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2013).  If a study exists regarding problems, there must be a systematic and 

fundamental set of laws and principles to answer those questions.   

That assertion naturally leads to a question in and of itself.  What laws and 

principles should be used?  Dr. Boyce answers this by emphatically declaring that 

theology is the science which treats God and must therefore be the root of any 

answer for philosophical problems (Boyce 1887).  This concept is certainly 

supported by Scripture inherently.  That said, key scriptures provide insight into the 

mind of God in dealing with these issues.  Jesus declared in Mathew 24:35 that even 

heaven and earth would pass away, but His word would not pass away.  The 

psalmist declared that, “For ever, O Lord, thy word is settled in heaven” (Psalms 

119:89) and the Bible even goes so far as to declare the worlds were “framed” by 

the word of God in Hebrews 11:3. 

The answer to social issue, therefore, must be founded by the Bible.  Mere 

policy void of Biblical soundness and basis will not sufficiently address and resolve 

the fundamental problems of mankind no matter how sincere and innocuous those 

policies may be.  Therefore, policies that not only avoid seeking the Bible for 

direction, but rather, systematically object and divorce Bible truths from social 

considerations, are inevitable disasters based on the organic system of truth. 

3.6  THE ACADEMIC RESPONSE 

 The transitory nature noted herein did not happen in a vacuum nor did it 

happen overnight.  To the contrary, it became obvious, even at its inception.  

Columbia literature professor Dr. John Erskine, wrote about the situation in detail.   

He addressed how education in “…the late nineteenth and early twentieth century 



   
 

20 
 

had lost its coherence and its sense of a civilizing mission, and that this 

development resulted from an over-emphasis on scientific and material progress and 

a neglect of the older ideal of character-formation.”  He responded by introducing 

Western philosophy literature “masterpieces” that he believed helped form character, 

integrity, and sound philosophical ideas in the minds of the readers.  Further, the 

literature help pass on a certain level of “heritage” and context of sociological 

normativity (Nieli 2008). 

 He was not alone in his assessment.  Yale president, Dr. Noah Porter, and 

Princeton’s president, Dr. James McCosh, began the discussion decades before in 

the 1870s and 1880s.  They believed that Harvard’s adoption of students having 

more elective options, in conjunction with Harvard’s cancellation of daily chapel 

requirements, actually threatened the very heartbeat of higher learning in American 

academia (Nieli 2008).  This is not surprising since, as Harvard was founded under 

the auspices of theological tenants, so too were Princeton and Yale.  In fact, 

Princeton’s motto is “Under the Protection of God She Flourishes” while Yale’s motto 

is “Lux et Vertias” or “Light and Truth” inscribed in Hebrew onto a book resembling a 

Bible as noted below: 

                 

                               (Yale 2013)                   (Princeton 2013) 
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  The system of organic unity obviously permeated American’s institutions of 

higher level learning and with the introduction of the philosophical notions 

aforementioned came fierce resistance, at least in the beginning (Barton 2004, Nieli 

2008).  The very mottos, logos, and school crests attest to such without the need an 

intensive research analysis though one is offered nevertheless in this dissertation. 

 For example, Dr. Porter was adamantly opposed to the changes both in 

Harvard’s approach and to the likes of Hebert Spencer, Auguste Comte, and T.X. 

Huxley who passionately affirmed Social Darwinism.  In this respect, almost 

prophetically, Dr. Porter issued a warning.  He said that colleges invariably will teach 

some type of theology.  “What theology it shall teach—theology according to Comte 

and Spencer, or according to [Sir Francis] Bacon and Christ…Religious influences 

and teachings should be employed in colleges in order to exclude and counteract 

the atheistic tendencies of much of modern science, literature, and culture” (Nieli 

2008). 

 Interestingly, while Social Darwinism and Harvard’s moves toward 

secularization were at the heart of the response from the presidents of Yale and 

Princeton, it was Harvard’s president, Dr. James Bryan Conant, who appointed a 

committee chaired by Dr. Paul H. Buck, to give an assessment of American higher 

education decades later.  The committee returned a comprehensive report in 1945 

called General Education in a Free Society which was considered the most intensive 

and brilliantly structured analysis of higher education in its time.  In it, the report 

rendered castigating arguments of what was happening in American higher 

education to the point that it stated that there was no, “clear, coherent meaning” of 
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coursework for students.  The system of electives was effectively destroying classic 

education and the very tenants Harvard, the first and premier American institution of 

higher learning.  The report went on to state the following: 

“A supreme need of American education is for a unifying purpose and idea.  

As recently as a century ago, no doubt existed about such a purpose:  it was 

to training the Christian citizen.  Nor was there doubt how this training was to 

be accomplished.  The student’s logical powers were to be formed by 

mathematics, his taste by the Greek and Latin classics, his speech by 

rhetoric, and his ideals by Christian ethics.  College catalogues commonly 

began with a specific statement about the influence of such a training on the 

mind and character.  The reasons why this enviable certainty both of goal and 

of means has largely disappeared have already been set forth.  For some 

decades this mere excitement of enlarging the curriculum and making place 

for new subjects, new methods, and masses of new students seems quite 

pardonably to have absorbed the energies of schools and colleges.  It is 

fashionable now to criticize the leading figures of that expansive time for 

failing to replace, or even to see the need of replacing, the unity which they 

destroyed.  But such criticisms, if just in themselves, are hardly just 

historically.  A great and necessary task of modernizing and broadening 

education waited to be done, and there is credit enough in its 

accomplishment.  In recent ties, however, the question of unity has become 

insistent.  We are faced with a diversity of education which, if it has many 

virtues, nevertheless works against the good of society by helping to destroy 
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the common ground of training and outlook on which any society depends” 

(Nieli 2008). 

 While the focus of this dissertation is that of elementary and secondary 

education, the evidence is clear that precepts and notions taught at the collegiate 

level today will be those embraced in elementary and secondary classrooms 

tomorrow. That is, the very people learning at the university level are vested with 

teaching those that are, by definition, younger, in all grades.  Therefore, progressive 

ideals, Social Darwinism, and the danger noted by the likes of Dr. Porter well over a 

century ago cannot be ignored.  To the contrary, the research indicates that the 

fears noted herein came to fruition ferociously and in a manner that both met and 

even exceeded the ramifications predicted.  Therefore, the higher level educational 

analysis is key in understanding the topic comprehensively. 

 

.     
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CHAPTER 4:  ENGEL V. VITALE 

4.1  BACKGROUND 

Engel v. Vitale is often referred to as a turning point in American.  However, 

the evidence contents that to the contrary, it was merely a progression of the 

warnings given even as early as the 1870s.  The scope, sequence, and voluminous 

impact of this United States Supreme Court decision both change the landscape in 

education and set forth a precedent that would permanently impact American 

students.  That said, the decision did not merely happen randomly.  The warnings in 

the 1870s, the progressive agenda, Social Darwisnism, the John Dewey paradigm, 

and the Harvard noting such in 1945 made it clear that Engel v. Vitale was not a 

turning point per se but rather, a result of nearly a century of distinct decisions. 

4.2  ESSENCE OF THE CASE 

 The case begins with the following statement:  “The respondent Board of 

Education of Union Free School District No. 9, New Hyde Park, New York, acting in 

its official capacity under state, directed the School District’s principal to cause the 

following prayer to be said aloud by each class in the presence of a teacher at the 

beginning of each school day:  ‘Almighty God, we acknowledge our dependence 

upon Thee, and we beg Thy blessings upon us, our parents, our teachers, and our 

Country [sic]’” (Black 1962).  Such was the extent of the prayer that caused such a 

firestorm leading to Untied States Supreme Court adjudication and ultimately, and 

transition in American policy that was part of America even prior to its founding in 

(Draper 1777). 
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4.3  SUPREME COURT OPINION  

In its majority opinion, the United States Supreme Court acknowledged that 

indeed, “the history of man is inseparable from the history of religion or toward 

prayer” (Black 1962).  Ironically, the decision also addresses a plethora of American 

history and case law whereby prayer and affirmative character building using the 

public sector school system was effectively entrenched in American culture.  It does 

so in a manner, however, that undermines the system of government and pillars of 

societal realities that were part of even the founding documents, but were 

nevertheless being challenged even during Reconstruction.  The warnings of Dr. 

Porter echo from the grave in consideration of key statements noted in the case.  It 

was as if Dr. Porter traveled through time given the sort of clarity and incredible 

detail his warnings forecast.  He knew that even the greatness of the American 

system of government was not strong enough to overcome a system of theology that 

evicted Christ.   

To that end, even John Adams, as quoted earlier, acknowledged that the 

system of government simply could not overcome the responsibility of the individual 

and need for Christian ideals and belief.  In that respect, Engel effectively relied on 

revisionist history, ignoring the words uttered from the founders, from the framers of 

the Constitution, and even ignoring the words uttered from the very court that would 

ultimately strike down prayer decades later in this case.  After all, the United States 

Supreme Court that declared America “emphatically Christian” in 1892.  The opinion 

in Engel argued the contrary.  In fact, the Supreme Court contended that, “It is an 

unfortunate fact of history that, when some of the very groups which had most 
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strenuously opposed the established Church of England found themselves 

sufficiently in control of colonial governments in this Country to write their own 

prayers into law, they passed laws making their own religion the official religion of 

their respective colonies.  Indeed as late as the time of the Revolutionary War, there 

were established churches in at least eight of the thirteen colonies and established 

religions in at least four of the other five.  But the successful Revolution against 

English political domination was shortly followed by intense opposition to the 

practice of establishing religion by law.  This opposition crystalized rapidly into an 

effective political force in Virginia, where the minority religious groups such as 

Presbyterians, Lutherans, Quakers, and Baptists had gained such strength that the 

adherents to the established Episcopal Church were actually a minority themselves” 

(Black 1962). 

 The opinion then began to reference Thomas Jefferson and James Madison 

in certain aspects, but not comprehensively.  For example, it is Thomas Jefferson 

who said that all men were “endowed by their Creator” certain inalienable rights.  In 

fact, when writing the Declaration of Independence, Jefferson relied on a power 

greater than man, government, and monarchies to establish rights.  He relied on 

God, the Creator. Jefferson, in conjunction with the other Founding Fathers, created 

a system whereby government would protect rights, but not grant them.  The reason 

was simple—rights were not created by government; rather, God created and 

endowed them (Sikorski 1993).  This precept actually established a key reason why 

the colonists considered their battle a “revolution” or war for “independence” as 

opposed to a “rebellion.”  There is no credible reference in the literature that asserts 
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American’s War of Independence as the “War of Rebellion” because in fact, it was a 

just insurrection.  Whereas rebellion implies evil in the heart of the faction waging the 

campaign offensively, a revolution or war for independence implies just cause. 

4.4  REBELLION OR REVOLUTION  

Indeed, this is the reason the Founders issued their list of grievances against 

King George I.  They did not want their battle to be misconstrued as evil or unjust.  

They deliberately wrote why they believed their cause was just and without question, 

they even offered the king, over a series of years leading to the American 

Revolution, a potential compromise whereby a war would be unnecessary. King 

George I would not respond to them in a meaningful way leaving them no other 

options.  Therefore, the conclusion is that to merely quote Jefferson or Madison (the 

father of the Constitution and fourth president of the United States) by using 

progressive philosophy without consideration of the entire context of their beliefs and 

writings are effectively equivalent of judicial malpractice. 

 Further, the majority opinion of the court does not consider some of the most 

basic Founding Father quotes aforementioned in this dissertation, nomenclature 

found with the Declaration of Independence, the Constitution, the Federalist Papers, 

nor the Supreme Court decisions addressed, nor does it consider the philosophical 

and historical context of the decision.  That is, the 1960s was one of the most fluid 

and transitory periods in regard to cultural and sociological paradigms in the history 

of the United States of America (Schwartz 1987).  This dissertation explores several 

of those changes. That said, contextually Engel effectively played into the very 
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transitions of the time that were ushered in through decades of incremental 

philosophical changes.  For example, the decision’s contention that “opposition 

crystalized” with regard to prayer and the Bible misconstrues the Founder’s own 

words.  Indeed, the colonial era ushered in the  Articles of Confederation and 

ultimately, the Constitution.  American continued to operate in the fabric from 1776 

to the Engel decision in 1962.  Hence, two centuries of a country’s heritage cannot 

be ignored, nor can its roots in the colonial era. 

4.5  CONCLUSION OF ENGEL 

The decision goes on to say the following:  “By the time of the adoption of the 

Constitution, our history shows that there was a widespread awareness among 

many Americans of the dangers of a union of Church and State.  These people 

knew, some of them from bitter personal experience, that one of the greatest 

dangers to the freedom of the individual to worship in his own way lay in the 

Government’s placing tis official stamp of approval upon on particular kind of prayer 

or one particular form of religious service…We think that, by using its public school 

system to encourage recitation of the Regents’ prayer, the State of new York has 

adopted a practice wholly insistent with the Establishment Clause”  (Black 1962).  

The issue, however, is that the tenants of the Supreme Court’s decision are not 

congruent with history.  Indeed, it is widely known that the Founder prayed for Divine 

guidance during the Constitutional Convention in Philadelphia.  Further, the quote 

from Dr. Benjamin, signer of the Constitution, stating that, “…[T]he only means of 

establishing and perpetuating our republican forms of government is the universal 
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education of our youth in the principles of Christianity by means of the Bible…” is in 

complete conflict with Engel.   

In the final analysis, Engel struck down school prayer in all public schools in 

the United States of America.  While the opinion can be argued, it nevertheless 

became the law of the land.  The irony of the decision, however, is that while it 

addressed prayer, it did not address the Bible.  From a Christian perspective, the 

Bible is the source and direction of man’s prayer toward God.  The Engel decision 

addresses the latter, but not the former.  Therefore, for a year, Americans had the 

Bible in school, but not prayer.  The reason is because as already noted in this 

dissertation, prayer and the Bible were part of the American fabric.  That would 

change during the following year, in the case School District of Abington Township 

Pennsylvania v. Schempp 
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CHAPTER 5:  SCHOOL DISTRICT OF ABINGTON TOWNSHIP  

PENNSYLVANIA  V. SCHEMPP 

5.1  BACKGROUND 

The School District of Abington Township, Pennsylvania issued a guideline 

requiring that, “At least ten verses from the Holy Bible shall be read, without 

comment, at the opening of each public school on each school day.  Any child shall 

be excused from the such Bible reading, or attending such Bible reading, upon 

written request of his parent or guardian” (Black 1963).  Despite the notation that 

parents and guardians could require that their children not participate in the activity, 

the Schempp family argued that the school board’s policy violated their constitutional 

rights secured by the first and fourteenth amendments.  The United States Supreme 

Court ultimately heard the case and rendered a decision accordingly. 

5.2  CASE NOTES 

 The trial court said that the school board’s policy was a direct violation of “the 

principle of separation of between church and stated…” and that it “threatens [the 

plaintiff’s] religious liberty by placing a premium on belief as against non-belief and 

subjects their freedom of conscience to the rule of the majority; it pronounces belief 

in God as the source of all moral and spiritual allures, equating these values with 

religious values, and thereby renders sinister, alien and suspect the beliefs and 

ideals…” (Black 1963). 

 When the Supreme Court rendered its ruling after hearing the case, it is 

interesting that it used its own ruling from Engel the year prior in rendering the 

majority opinion.  While the trial courts earlier contended that “…the reading of the 
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verses, even without comment, possesses a devotional and religious character and 

constitutes, in effect, a religious observance” and further noted that the 

“practice…prefers the Christian religion,” the Supreme Court cited Engel in stating 

that, “The history of man is inseparable from the history or religion” (Black 1962).  As 

was the case in Engel, the court did not use this as a means to uphold the school 

board’s policy.  Rather, the Supreme Court said the contrary, effectively upholding 

the trial court’s ruling. 

 To be sure, the Supreme Court quoted a number of cases, including Everson 

v. Board of Education, Zorach v. Clauson, McGowan v. Maryland, and Torcaso v. 

Watkins.  At issue was not so much the need for justification of its ruling given its 

powers afforded to the Supreme Court, particularly from Marbury v. Madison, but 

rather, the Supreme Court’s attempt to ensure that its ruling would stand and not be 

questioned in the future (Black 1963). 

5.3  DISENGAGEMENT 

 As was the case with Engel, Schempp did not occur in a vacuum. The history 

leading to the philosophical notions of the Supreme Court has already been 

thoroughly addressed in this dissertation.  The paradigms that the court ordered, 

however, effectively issued judicial doctrine that would permanently affect America 

and effectively begin the 1960s.  In fact, the 1960s is effectively known as the 

decade of rebellion in America.  The so-called “sexual revolution” and youth revolts 

challenged the very tenants of American ideals established years before (Anderson 

1995).   
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 That said, the 1960s, leading into the 1970s, was not merely a rebellion of 

sorts.  Gary Schwartz notes that there was also a counter-revolution whereby the 

youth of American not only rebelled against traditional ideals, but disengaged from 

them.  That is, the 1960s did not usher a revolution whereby governments, flags, 

constitutions, and state lines would change.  It did usher in a mindset, however, that 

subtle deviance as well that was far more profound than formulating a rebellion that 

would simply accost traditional standards (Schwartz 1987). 

 These paradigms are thoroughly addressed in the next chapter of the 

dissertation, but they must be noted herein because, as is model for the entire 

dissertation, they did not occur in a vacuum.  Rather, they were part of a larger 

whole that began decades before.  In that sense, they naturally progressed as was 

warned by men of old nearly a century before. 

5.4  RESULT OF SCHEMPP 

 The Supreme Court ultimately made the following statement and resulting 

order.  “The place of religion in our society is an exacted one, achieved through a 

long tradition of reliance on the home, the church, and the inviolable citadel of the 

individual heart and mind…In the relationship between man and religion, the State is 

firmly committed to a position of neutrality” (Black 1963).  The Supreme Court then 

remanded the decision and ordered the policy, and the Bible itself, removed from the 

public school sector.  The American classroom would be permanently changed as, 

within one year, both prayer and the Bible were no longer part of the academic 

regimen.  In fact, not only were they removed, but they were forbidden, thereby 
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reversing centuries of American history and culture, all by the strike of a pen by the 

majority of nine justices.  However, as clearly noted, the opinion of the justices was a 

reflection of the philosophical paradigms that emerged over time. As Dr. Porter 

noted, a theology would be incorporated eventually, the question was simply which 

one.  The court made the decision for America in 1962 and 1963. 

5.5  CONSIDERATIONS 

Notably, while the Supreme Court quoted many cases in rendering its 

decision, it did not quote Vidal v Girard, 1844, as noted earlier.  In that decision, the 

Supreme Court argued in its opinion,  “Why may not the Bible, and especially the 

New Testament…be read and taught as a divine revelation in [school] – its general 

precepts expounded…and its glorious principles of morality inculcated?...Where can 

the purest principles of morality be learned so clearly or so perfectly as from the New 

Testament?”  The implications of this are enormous. 

 First, the Schempp and Engel decisions effectively eradicated core 

educational tenants and precepts.  That is, for nearly four centuries, moral education 

was considered the primary function of education.  It is important to understand that 

not only did the Supreme Court decisions order these decrees affirmatively; but 

rather, they also negatively reinforced themselves by instilling a certain fear of 

lawsuits and publicity from school board and public officials.  In that sense, the 

decisions were incredibly powerful.  Within a year, an incredible amount of historical 

precedent was reversed with the stroke of the pen (Jeynes 2007; Sikorski 1993). 

 This cannot be overemphasized.  Thus far in this dissertation, the building 

effect noted.  It is simply impossible to consider that these changes happened 
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independently with little effect.  The Warren Court proved itself to be incredibly 

activist, and these decisions were tantamount to judicial legislation (Sikorski 1993).  

Indeed, as Horace Mann, the father of the American public school system said, “But, 

it will be said that this great result, in Practical Morals, is a consummation of 

blessedness that can never be attained without religion; and that no community will 

ever be religious without a Religious Education.  Both of these propositions, I regard 

as eternal and immutable truths.  Devoid of religious principles and religious 

affections the race can never fall so low that it may sink still lower” (Kliebard 1969).  

Obviously, the intention of Horace Mann was for the public school system to be the 

polar opposite of what the Supreme Court adjudicated nearly four centuries later. 

 Nevertheless, the rulings became the law of the land, and with them, a 

plethora of philosophical and moral conditions emerged in the American cultural 

fabric.  It must be noted here that education affects the whole of society.  These 

decisions therefore impacted the United States comprehensively and deeply.  The 

relationship between these historical and cultural shifts continued, and with them, 

there were measurable changes in academia. 
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CHAPTER 6:  SOCIOLOGICAL AND ACADEMIC TRANSITIONS DURING THE 
1960s 
 
6.1  BACKGROUND 

 Without question, virtually every historical analysis identifies the 1960s as a 

major turning point in America.  Terry Anderson, in his work, The Movement and the 

Sixties:  Protest in America from Greensboro to Wounded Knee, identifies key points 

that made the 1960s different from any other decade.  Anderson discusses the 

Vietnam War, counterculture, college student unrest and protest, and of course, the 

civil rights movement and subsequent legislation.  In this sense, at issue is not a 

consideration of complete negativity for in fact, the civil rights movement and its 

associated legislation was long overdue and something of necessity in America 

(Anderson 1995). 

 Hence, for the purposes of this dissertation, the civil rights movement is 

entirely too vast to consider and really out of scope of the topic.  Therefore, the 

consideration of the movements that affected the topic at hand are critical to 

address.  That is the key in Anderson’s work.  America was moving, and without 

question, the area of education was not exempt.  If anything, it was a centerpiece of 

movement (Anderson 1995). 

 None of the movement noted happened in a vacuum.  Rather, it was the 

result of decades of sociological patterns, legislation, policies, experiences, and of 

course, court decisions as addressed in this dissertation.  The movement in 

American education was not random.  It was systematic (Anderson 1995).  

Consequently, the results of the movement were somewhat predictable, at least 
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from the perspective of the what the founding fathers and the likes of Dr. Porter 

warned. 

6.2  SOCIAL CHANGES 

 First, there must be a recognition that the very heart of American education 

changed.  Whereas education was centered around character development based 

on Bible concepts, ultimately beginning with the Ole Deluder Satan Act of 1642, the 

government stopped all similitude of such.  There was absolutely no conflict in 

teaching Christian theological prerogatives in the public sector.  In fact, it was simply 

expected (Nieli 2008).  Theology and daily life in the public sector, including schools, 

was simply part of American society (Gross 1992). 

 Secondly, the 1960s ushered in another element new to America.  Similar to 

Anderson’s position, Gary Schwartz contends that youth did not simply rebel, though 

that was certainly part of their motis aperendi.  Rather, they began to internalize 

thinking that effectively thrived in not conforming to sociological normative ideology.  

In other words, they became products of their education, environment, and 

sociological parameters.  Schwartz therefore argues that what they did not simply an 

open rebellion but rather, an indication of who they were becoming and the values 

they held or refused.  Hence, illicit drug use, the sexual revolution, and dissolving 

previous parameters in favor of a “new” way of thinking that expelled the fear of God 

proliferated and became commonplace (Schwartz 1987). 

 Thirdly, the 1960s saw America in an incredibly unpopular war where 

America’s sons were drafted often against their wills.  Therefore, rebellion became a 

means of survival.  Whereas rebellion was considered the epitome of opposition to 
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God and man during the decades and centuries previous to the 1960s, it became 

the very means by which people avoided being sent to a war they did not believe in 

fighting, in a land completely foreign to them, during the time of their lives where 

they wanted to begin living, and not risk dying (Schwartz 1987, Anderson 1995).   

6.3  EDUCATIONAL CHANGES 

The social policies that dramatically changed the daily public school 

experience became the law of the land during the early part of the 1960s.  That is, 

Bible reading and prayer were forbidden.  As such, a new and unprecedented 

scenario emerged.  Children learned facts void of integrating those facts with Biblical 

principles that just a few years before were key tenets to their education.  Schempp 

and Engel so vastly changed the landscape that the public school sector effectively 

became a completely different place. 

Dr. Thibodaux offers incredible analysis in this regard.  He argues that the 

1960s began “value free” or “value neutral” education which was eventually 

institutionalized in the 1970s (Thibodaux 1992).  In fact, Dr. Jeynes reaffirms the 

notion that Bible-based moral education was the “primary thrust” of the American 

educational system until the 1960s and when that changed, so did the outcomes and 

results of the student population in American schools (Jeynes 2007).  Dr. Jeynes 

therefore embraces the undeniable historical framework when conducting his 

research and assessments, and in doing so, provides some of the most recent and 

qualified academic insight into this matter.  Incidentally, and somewhat ironically, he 

is Harvard graduate himself. 
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The 1960s therefore provided a “perfect storm” scenario in consideration of 

the organic system of truth and its affects upon American education void of Bible 

principles in the classroom.  Dr. Thibodaux says, “In the 1940s, the most serious 

problems were talking, chewing gum, running in the halls, getting out of place in line, 

and not putting paper in the wastebasket.  In the 1980s, the problems were drug 

addiction, alcohol abuse, pregnancy, suicide, rape, robbery, assalt, burglary, arson, 

and bombings.  There are our kids!  These are our schools!  How on earth could 

things have come to this?” (Thibodaux 1992). 

Since his work was published in 1992, America unfortunately experienced 

tragedy after tragedy in the school system, not the least of which was an exponential 

increase in mass shootings in the public school system and of course, the erosion of 

the classroom ethics, peace and harmony.  Further, there has been a virtual exodus 

of professional educators who simply cannot handle the pressures and the 

environment of the classroom, insofar that at this stage, virtually every state in the 

union is experiencing teacher shortages. 

6.4  EDUCATIONAL PERFORMANCE 

 While educational performance will be addressed primarily in the next two 

chapters, there must be a discussion regarding student performance  in the context 

of the turning point noted herein.  Without question, immediately after the 

implementation of Engel and Schempp, students began to see a dramatic decrease 

in SAT scores and furthermore, a certain decrease in overall academic performance.  

Literally, SAT scores were in a certain free fall until a slight recovery, generally 

regarded as the era of private schools when parents began enrolling their children in 
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schools that purported to teach traditional Bible-based values (Barton 2004, Kosmin 

1992).  

In fact, the data suggests that this phenomenon transcended race, and while 

minorities tended to see more impacts, all demographics experienced the 

implications of moving to a “value free” or “value neutral” system.  What is striking 

about the data is the swiftness thereof.  That is, whereas the American educational 

system was once the envy of the world, within a few years of removing Bible-based 

principles from the classroom, there was a definitive shift in both academic and 

behavior normativity, and both shifts were negative (Barton 2004, Kosmin 1992).  

This transition therefore cannot be understated, for it is the a key component in 

understanding the true and significant impacts within the educational system. 

6.5  SCOPE  
 
 Obviously, the metaphor of “the classroom” is all encompassing. That is, a 

school is beyond a room with desks, a chalkboard, students, and a teacher.  To the 

contrary, it is a system that is vast, with incredible amounts of money, time, efforts, 

and legislative and judicial paradigms converging daily.  It is a place where people 

from many different perspectives meet and learn about facts, ideas, and prepare 

literally for the rest of their lives. 

 Therefore, when we consider the scope of these changes, there are really five 

areas of interest, namely, administration, instruction, curriculum, testing, and values 

(Thibodaux 1992). Administratively, principals and office personnel are the arm of 

enforcement for whatever policies that exist in the system.  Teachers are obviously 

the primary arm of instruction implementation.  Curriculum is the scope of 
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instruction.  Testing comes from a variety of sources that can be relegated to the 

teacher solely or that may be a testing procedure from local, state, or federal levels.  

Finally, values or the tenor and basis by which these arms operate, and really, the 

basis and propagator of the whole (Thibodaux 1992). 

 The next few chapters address empirical data regarding the results in the 

public education system and in the private education system.  Before those items 

are discussed, there remains an element that must be clearly understood, that is, 

these five tenants of education do not work in a vacuum.  They work together either 

in harmony or disarray.  Much like an automobile has many pieces and parts that 

make it useful, so to the educational system is composed of many entities that make 

it operate.  Should those entities be manipulated, changed, or in any way revised in 

such a manner that fundamentals are stripped from the whole, it is logical that the 

rest of the system would operate inefficiently or not at all.   

 So it is with the public school education system.  When courts, public 

sentiment, laws, and the “perfect storm” of the social environment of the 1960s 

converged together, they flooded the system with new and unprecedented ideas and 

literally blew down the walls of defense that had, for centuries, been taken for 

granted as impenetrable.  In their place, a virtually new and unproven system was 

established.  It would be years before analysis could be completed regarding the 

integrity and soundness of the system.  However, once time allowed, certain 

research began, and the results were overwhelming. 
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CHAPTER 7:  EMPIRICAL EVIDENCE 

7.1  BACKGROUND 

Dr. William H. Jeynes, professor of teacher education at California State 

University-Long Beach, is a preeminent scholar in the area of the relationship of 

Bible principles in the classroom and the ramifications academically and socially.  

Having written a number of books, and having been published dozens of times, Dr. 

Jeynes has devoted himself to the study of education.  The following overview 

describes a groundbreaking study Dr. Jeynes embarked upon when he published 

“The Dayton Agenda:  The Relationship Between Biblical Literacy, Academic 

Achievement, and School Behavior Among Christian—and Public—School 

Students” in the Journal of Research on Christian Education in 2009: 

“This study assessed the relationship between Bible literacy among 

secondary students and their academic achievement and school behavior.  A 

total of 160 students who attended either Christian or public schools in the 7th 

to 12th grade were randomly selected for the study sample.  Three measures 

of Bible knowledge were combined to obtain an overall measure of Bible 

literacy.  The results indicate that students with the highest level of Bible 

literacy also had the highest average grade point average (GPA) and the 

highest ranking in test and grade results.  In contrast, those with the lowest 

level of Bible literacy also had the lowest average GPA an the lowest ranking 

in test and grade results.  This trend held for students attending both Christian 

schools and public schools.  Christian school students were also rated higher 

than public school students in school behavior.” 
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7.2  POLICY  

Clearly, the abstract alone is astounding.  That is, Dr. Jeynes addresses and 

incredibly important topic, and the results thereof could be construed as a reason to 

address public policy.  As Deborah Stone discusses in her book, Policy Paradox, 

“…public policy  rational rets on three pillars:  a model of reasoning, a model of 

society, and a model of policy making” (Stone 1997).  In fact, Stone’s assertion is 

that the fifth and highest level of policy making is to “Show that the cause of the 

problem is so complex that only large-scale policy changes at the social level can 

alter the cause” (Stone 1997).  While Dr. Jeynes does not purport to be in favor of 

changes in policy, his treatise nevertheless lends itself to serious considerations of 

what is happening in the classroom, and, what is not. 

 For example, Dr. Thibodaux address how the country spends nearly 10% of 

its gross national product (GNP) on education, primarily in the elementary and 

secondary grade levels which is what Dr. Jeynes researches.  He records how in the 

1970s, the total amount spend on education was less than 3% of the GNP.   

That means that the lion share of the money is directed to an area that, as Dr. 

Jeynes discusses, seriously trails its Bible-based counterparts.   

Further, Dr. Thibodaux discusses how despite an increase in education 

spending, there is a definitive decrease in academic performance to the extent the 

students in the United States ranked 12th and 13th in math and science respectively 

in an academic competition among 14 countries.  That means that despite having 

incredible capital deposited into the halls of academia, the return on investment 

dwindled almost reciprocally as the spending increased.  That is, when American 
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spent very little on education during the colonial and post-colonial eras even leading 

into the early 20th century, its educational system was the envy of the world.  

However, when America increased its spending to unprecedented levels 

internationally, particularly after the 1970s, it nevertheless saw its students fall 

miserably short (Thibodaux 1991). 

7.3  MORAL RELATIVISM REVISITED 

Dr. Thibdoaux therefore offers a thesis to explain this paradox.  He states 

that, “There remains one more point to be considered.  Along with grammar, 

reading, history, and geography, yet another thing we stopped teaching in our 

schools is values.  John R. Sibler, president of Boston University, ‘suggested that 

higher education was suffering not so much from ideological influence as from 

profound relativism.’”  Dr. Thibodaux goes on to say that, “When asked a question 

involving a moral choice, the vast majority of my students [Dr. Thibodaux was a 

tentured English professor at the University of Southwestern Louisiana before his 

tragic and untimely death] will answer with two words:  ‘It depends’” (Thibodaux 

1991).   

Eli Sagan, a noted scholar regarding cultural and moral relativism, arrived at 

the same conclusion.  During a speech, Sagan stated that, “It appears that 

many…when faced with the question of whether human morality is universal to all 

people or merely relative to the society in which it originates, resoundingly come 

down o the side of moral relativism.  There are no moral universals, we are told; all 

morality originates in a particular, unique society and is, therefore relative to that 

society.  There can be no cross-cultural moral discourse, and, most certainly, no 
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culture has the right to sit in judgment of another culture, or even particularly aspects 

of another culture, because such judgment is grounded, not in some universal 

human condition, but merely in the idiosyncratic cultural position of the particular 

society making the judgment” (Thibodaux 1991) 

The implication of these scholarly assertions is this:  there is an erosion in the 

employment of the organic system of unity academically and sociologically.  The 

acceptance of the erosive nature society chose clearly impacts every facet of the 

society itself.  However, there is something more fundamental than that, namely this:  

The values, philosophies, and academic qualities taught in the classroom today will 

invariably be embodied in society tomorrow.  Therefore, erosion of the organic 

system of truth may be experienced in society, but it is propagated by the efforts in 

the classroom, whether those efforts be positive or negative.  In other words, the 

classroom is tantamount to the engine that produces movement, as opposed to 

simply experiencing such. 

That is not to say that the classroom operates in a vacuum.  Other factors are 

clearly at issue.  Certainly, the home, cultural setting, personal experiences, etc., all 

have their part in weaving the fabric of every human being.  However, home 

schooling notwithstanding (which accounts for a very small percentage of the 

educational avenue in American), the classroom is the primary means of education, 

and more recently, as reported by so many scholars quoted in this dissertation, 

indoctrination, and to Stone’s point, a true policy paradox, amasses therein.  If 

Biblical principles are ruled unconstitutional and cannot be part of the classroom, yet 

at the same time, the data and scholarship suggests that such policy is actually 
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counterproductive to the very institutions vested with the responsibility of educating, 

what is a person to do?  Several solutions are offered particularly at the conclusion 

of this dissertation, but first, the data must be reported, analyzed and interpreted. 

7.4  THE IMPLICATIONS OF THE SYSTEM OF ORGANIC TRUTH 

 The thrust of studying these items came because of the magnitude of the 

American public educational policy changes aforementioned.  The 1960s, as 

previously noted, completely altered the course of four centuries of American 

education.  Therefore, the results of such policy required time before it could be 

analyzed.  Further, in order to complete true compare and contrast analysis, there 

must be an alternate measurement both from the past and in regard to present-day 

data.  Engel and  Schempp fundamentally transformed America, and academic 

honesty requires a study of such.  Dr. Jeynes therefore uses empirical data to help 

surmise a conclusion as noted later in this chapter.   

 Further, Kliebard cites Horace Mann, the father of the American public school 

system, duly noting that, “…no community will ever be religious without a Religious 

Education [sic].  Both of these propositions, I regard as eternal and immutable truths.  

Devoid of religious principles and rebellious affections the race can never fall so low 

that it may sink still lower” (Kliebard 1969).  Intellectually, one cannot escape the 

serious implication of Mann’s quote here.  He specifically references “eternal” and 

“immutable” truths—concepts that are effectively in the realm of impossibility in a 

moral relativism world.  That is, Mann employs the system of organic truth 

emphatically when creating the system of American public education, and he warns 

future generations from deviating from such.   
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As Dr. Jeynes states, nearly four centuries of American education saw “moral 

education in schools as the primary function of education” (Jeynes 2007).  Given the 

context of the school system, the erosion, and explicit expulsion of such, would 

logically have measureable impacts. Some of these impacts manifest in Dr. Jeynes’ 

findings. 

7.5  THE STUDY 

 It must be noted that virtually every measure of adolescent delinquency 

increased from the 1960s to now according to the United States Department of 

Health and Human Services and the United States Department of Justice, and this 

increase particularly occurred in the group of young people raised void of Bible 

principles being taught in schools (Thibodaux 1992).  Given this phenomenon, Dr. 

Jeynes studies the group aforementioned with a portion of students from Los 

Angeles and a portion from Chicago.  A total of 55 survey instruments were 

distributed to the public school students in these cities.  Likewise, 55 survey 

instruments were distributed to private Christian school students in both of these 

cities.  Therefore, a total of 220 instruments were ultimately distributed, with 80 

instruments randomly selected from the public school students and the private 

school students accordingly, making the total measured instrument count 160 

(Jeynes 2009).   

 The surveys themselves left little room for error.  Questions addressing 

GPAs, behavior (including ratings from the teachers themselves), Bible quizzes with 

varying degrees of difficulty, a test to see how many of the 66 books of the Bible 

students could list, and even a self-rating test, all were part of the survey.  The 
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randomness, effectiveness, objective nature of portions of the survey, and subjective 

nature of other portions of the survey, with third –party feedback from those it he 

classroom, left little doubt regarding the effectiveness and insight the study provided. 

7.6  RESULTS 

 Put succinctly, the results were astounding.  As Dr. Jeynes discusses, “The 

results indicated  that there is strong relationship between both the overall and 

specific measures of Bible literacy and the educational and behavioral outcomes of 

secondary students” (Jeynes 2009).  The results effectively indict the current public 

school model and affirm Horace Mann’s assertions and warnings.  Further, they 

corroborate the warnings from Dr.  Porter declared over a century prior to the 

findings.  Moreover, they affirm the organic system of unity.  As Dr. Jeynes reports, 

“The results suggest that student Bible literacy is associated with higher levels of 

achievement and better school behavior.  Conversely, lower levels of Bible literacy 

are associated with lower levels of achievement and poorer school behavior” 

(Jeynes 2009).  The results are as follows: 

 

Christian School Results 

 

Mean Academic 
Results 

GPA Test & Grade 
Ranking 

School Behavior 
% 

High Bible 
literacy group 

3.52 77.1 84.4 

Medium Bible 
literacy group 

3.25 70.4 82.9 

Low Bible literacy 
group 

2.96 60.0 81.2 
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Public School Results 

 

Mean Academic 
Results 

GPA Test & Grade 
Ranking 

School Behavior 
% 

High Bible 
literacy group 

3.11 68.3 80.6 

Medium Bible 
literacy group 

2.93 62.5 79.9 

Low Bible literacy 
group 

2.86 52.8 78.3 

 

What is striking here is how those in Christian schools performed better in 

every single category.  That is, even those in the public schools that ranked as 

having High Bible literacy were still .4% lower academically than their Christian 

school counterparts.  Further, they were an incredible 4% lower than their Christian 

school counterparts behaviorally, with lowest Bible literacy group 3% lower than the 

lowest Bible literacy group in the Christian schools. 

It is clear, therefore, that both Bible literacy, and environment, play significant 

factors in the educational experience.  That is, the study exemplifies students 

operating with a certain structure and framework automatically increases their 

learning experience when compared in this fashion. 

7.7  REASONS 

Dr. Jeynes offers three reasons why students performed better. First, he 

addresses how research indicates that those with Bible-based principles taught in 

the classroom incorporate a strong work ethic that is fundamentally part of the 

person’s experience.  Secondly, those with Bible teaching tend to have  “an internal 

locus of control, which is consistent with many Biblical exhortations to have courage 

and stand firm.”  The third reason is that the Bible teaches students to avoid 
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behaviors such as drunkenness, drug use, and illicit sex (ultimately leading to 

disease and teenage pregnancy) that, by definition, are antagonistic to academic 

study and achievement (Jeynes 2009).  In this context, the study did not simply find 

that those with higher Bible knowledge have higher academic performance and 

lower behavioral patterns.  Rather, it found that in every category, there was 

continuity, and even those who had low Bible literacy in Christian schools 

nevertheless achieved better than their counterparts in public schools that had low 

Bible literacy. At issue, therefore, is the environment.  That is, Dr. Thibodaux, et al, 

asserting indoctrination in the classroom cannot be underestimated here.  If there is 

indoctrination in the public school environment, there would likewise be a certain 

level of indoctrination in the private school environment by default. Those 

environments in and of themselves contribute to the results, given the statistical 

data.   

7.8  THEOLOGICAL PARADIGMS 

The author of this dissertation would offer a fourth and more comprehensive 

reason for the results, and in doing so, consider the more pertinent issue.  As 

previously addressed, Dr. Strong discusses how there is a fundamental and 

systematic theological perspective that must be understood, namely, that everything 

in the universe including the sciences, the history of the world, and all of time and 

space, have this organic system at hand.  This system is tied to organic unity as 

prescribed in the Bible.  Thus, this organic system of truth brings the whole of 

mankind to a fundamental truth which is that man’s history, existence, and “bounds 

of habitation.”   Therefore, a system that embraces this organic system of truth will, 
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by definition, reap the benefits of it, and a system that rejects will conversely suffer 

the consequences (Strong 1903, Shere 2005).   

For example, the Scripture declares that, “The beginning of knowledge is the 

fear of the Lord, but fools despise wisdom and instruction” (Proverbs 1:7).  If the 

system of organic truth is correct, an educational system that strips away the fear of 

the Lord will therefore render the very beginning of knowledge unachievable.  The 

Apostle Paul affirms this when he discusses they that are, “Ever learning, but never 

able to come to the knowledge of the truth.”  There is the possibility of learning, 

therefore, and even discovering previously unknown facts and advancing 

technologically, yet never finding the ultimate and primary source of knowledge.   

7.9  MODERN THINKING 

The aforementioned system would leave its students knowing a litany of facts, 

but not fabric of wisdom.  It would leave students learning arithmetic number 

computation, but void of understanding the fundamentals organization of a physically 

vast and ordered.  It would leave students learning how to write, but void of 

knowledge of His written Word.  It would leave students with learning how to read, 

but void of how to integrate what the read in various subjects with universal truths 

that transcend time.  It would leave students with pictures of various philosophies, 

but void of the ability to apply philosophy to solve problems—the principle function of 

philosophy by definition.  It would leave students knowing about their own limitations 

of their human condition, but it would not offer them a way to comprehensively 

address how to overcome the same.  Ultimately, it would leave students in a state of 
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thinking and being as denoted by Matthew Arnold so eloquently in his poem, Dover 

Beach. 

“Ah, love, let us be true 

To one another!  For the world which  

seems 

To lie before us like a land of dreams, 

So various, so beautiful, so new, 

Hath really neither joy, nor love, nor 

light, 

Nor certitude, nor peace, nor help from 

pain; 

And we are here as on a darkling plain 

Swept with confused alarms of  

struggle and flight, 

Where ignorant armies clash by night.” 

That is, this system leaves humanity hopeless, without a means of redemption, 

because humanity has not been introduced to the Savior, Jesus Christ.  That is 

ultimately what has happened, and the results of it are measurable and extensive.  

Consider, for example, the foundational teachings of students for centuries 

before.  The following Scriptures are 10 Commandments as noted in Exodus 20:1-8, 

with various commentaries in between: 

“Exo 20:2  I am the LORD thy God, which have brought thee out of the land of 

Egypt, out of the house of bondage.”   
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Note, the context here is that these commandments were given to a people being 

freed from cruel bondage that they suffered for approximately 400 years. 

“Exo 20:3  Thou shalt have no other gods before me. 

 Exo 20:4  Thou shalt not make unto thee any graven image, or any likeness of any 

thing that is in heaven above, or that is in the earth beneath, or that is in the water 

under the earth: 

Exo 20:5  Thou shalt not bow down thyself to them, nor serve them: for I the LORD 

thy God am a jealous God, visiting the iniquity of the fathers upon the children unto 

the third and fourth generation of them that hate me;” 

Consider how the commandments left no room for worshipping other things whether 

those things be self, sports, money, or anything else.  In other words, God gave a 

directive that mankind was not supposed to be “under the power of any” but the 

Word and system of God.  If a man obeyed such, his life would be richly blessed but 

if he disobeyed such, he find himself at odds with God and God’s system of organic 

truth. 

“Exo 20:6  And shewing mercy unto thousands of them that love me, and keep my 

commandments.  

Exo 20:7  Thou shalt not take the name of the LORD thy God in vain; for the LORD 

will not hold him guiltless that taketh his name in vain.  

Exo 20:8  Remember the sabbath day, to keep it holy. 

Exo 20:9  Six days shalt thou labour, and do all thy work:  
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Exo 20:10  But the seventh day is the sabbath of the LORD thy God: in it thou shalt 

not do any work, thou, nor thy son, nor thy daughter, thy manservant, nor thy 

maidservant, nor thy cattle, nor thy stranger that is within thy gates:  

Exo 20:11  For in six days the LORD made heaven and earth, the sea, and all that in 

them is, and rested the seventh day: wherefore the LORD blessed the sabbath day, 

and hallowed it.” 

Hard work is a wonderful thing.  Teaching such in the school system only helps the 

student operate both in the school environment and in a whatever other 

environments they eventually choose to labor in during their lives.  Not teaching 

such has the opposite effect.  

“Exo 20:12  Honour thy father and thy mother: that thy days may be long upon the 

land which the LORD thy God giveth thee.”   

How many a parent only wished that their children would have been instilled such 

values, and how many a child wished that they would have received and obeyed the 

instruction of their parents.  The data is overwhelming in that prisons are filled with 

people from dysfunctional homes.  To instruct a child to take heed to this was most 

beneficial, and to forbid such was most destructive. 

“Exo 20:13  Thou shalt not kill.”   

Some translations say “murder” for Exodus 20:13.  In either case, the context is 

clear.  Unjustified killing violates God’s law the organic system of unity.  Therefore, 

teaching students the principles of this is critical, for if they do not understand such, 

or if they are inundated by media or images from movies where killing occurs in a 

callous and rash fashion, their minds will become insensitive to the laws of God. 
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“Exo 20:14  Thou shalt not commit adultery.”   

Sexual purity is something of a thing of the past in the United States.  As addressed, 

the 1960s introduced the “sexual revolution” which really was a regression of 

traditional values that absolutely helped maintain the sanctity of marriage and the 

family. There is not enough time to address this in detail as it is somewhat extra-

topical for the purposes of this dissertation, but needless to say, the fidelity of the 

home, and the practices of abstaining from sexual activity outside of the bonds of 

matrimony are tried and true. 

“Exo 20:15  Thou shalt not steal.”    

The United States Air Force Academy maintains an honor code which states, “We 

will not lie, steal, or cheat, nor tolerate among us anyone who does” (United 2013).  

Cheating is a double lie, for it is stealing and it is bearing false witness in that a 

person submits work that does not truly belong to the them.  How this concept has 

been virtually erased in this hour. 

“Exo 20:16  Thou shalt not bear false witness against thy neighbour.”  

This is called integrity.  Being truthful before God and man is critical, yet all too often 

it is merely a thought of the past. 

“Exo 20:17  Thou shalt not covet thy neighbour's house, thou shalt not covet thy 

neighbour's wife, nor his manservant, nor his maidservant, nor his ox, nor his ass, 

nor any thing that is thy neighbour's.” 

Covetousness is something that is so destructive. The Scripture gave the clear 

commandment to be content with such things as we have, and to work quietly with 

whatever skills one may have.  
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 Is it so confusing or intriguing to have the disastrous results noted thus far in 

this dissertation?  Matthew Arnold’s Dover Beach simply encompasses the 

inevitable results of such dangerous policy elements.  That is, when such profound 

Bible principles are stripped away from the very fabric of the next generation’s 

educational experience, and when the very heartbeat of what American education 

purported to extend to its students is simply eradicated by law, another question 

could be asked, namely this:  What else what society expect?  The results of 

decades of erosive policies culminating with the 1960s left in their wake disaster.  

This stated, clearly, not all educational system and curricula are the same.  There 

must be an examination of various systems and the impact delivery has on 

education as well.  That is what the next chapter is dedicated to. 
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CHAPTER 8:  LIMITATIONS   

8.1 CURRICULA  

There are limitations to these findings.  Obviously, not all Bible-based 

curricula are equal.  There are different methods of delivery, content, and a host of 

other conditions that warrant variations to an established Christian curriculum.  

Ironically, the limitations found in the research do not thwart the reality of the organic 

system of truth.  If anything, it is established because a variation in curriculum does 

not vary truth but rather, delivery.  It is therefore important to establish the limitation 

of a purported Christian curriculum in the research, learn from the limitation, and 

determine what the implications of the limitation are. 

8.2  ACCELERATED CHRISTIAN EDUCATION 

The Accelerated Christian Education (also known as ”ACE” or  “School of 

Tomorrow”) is an established Bible-based curriculum that is used throughout the 

world.  Instead of being instructor-led, students “complete ‘self-packs’ (called PACEs 

[or Packet of Accelerated Christian Education]) per year.  They receive one PACE at 

a time, per subject, and must complete a four to five page portion each day in each 

subject” (Mallinak 2007).  Notably, all work completed is done by the pupil while the 

“supervisor” or “monitor” operates in the exact fashion the tittle suggests. That is, the 

staff does not teach.  Rather, it facilitates.  Students work on material, read sections, 

answer questions, “score” their own work (as opposed to a teacher grading the work 

and giving feedback), and ultimately, take a test on material for each PACE 

(Mallinak 2007).   

David Mallinak notes certain limitations of this system. They are: 
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1.  ACE only addresses the rate at which students work, and not the content.  

The program is therefore “individualized” but not “individualistic” in that the 

students do the same work, just at different rates.   

2. This method naturally allows a student to fall behind in areas and increase 

focus in areas as opposed to Noah Webster’s definition of education including 

the requirement to “form the manners and habits of youth, and fit them for 

usefulness in their future stations.”  That is, Mallinak argues that allowing a 

child to determine his rate of learning, as opposed to a trained educator, is 

effectively unruly and in contrast to the general precepts of traditional 

American education. 

3. Children learn by hearing, seeing, and doing; however, ACE offers learning 

by “seeing” primarily, leaving the other two methods effectively unused.  

Interestingly, Mallinak notes that the “Learning Center” (as opposed to 

“classroom”) actually forbids certain methodology that is critical to 

comprehensive learning. 

4. Children are forced to enter into potential moral dilemma that they do not 

have the full capacity to overcome.  That is, the score keys are readily 

available for a child to his check work.  Therefore, the propensity of cheating 

is constantly present. 

5. ACE lends itself to the self-motivated, even with incentives offered to students 

for work completed.  Therefore, the average or below-average child may not 

thrive in the Learning Center environment. 



   
 

58 
 

6. There is an issue of knowing who is teaching the children. That is, the PACE 

is the teacher, not a human being; therefore, a parent cannot be assured of 

material that a child is necessarily learning and even if a parent is aware, 

there is very little that can be done to augment such. 

8.3  GRADUATE STUDY ANALYSIS 

In her thesis, An Analysis of Accelerated Christian Education and College 

Preparedness Based on ACT Scores, Lisa Kelley analyzes ACT scores earned by 

ACE and non-ACE students.  Specifically, Kelley measures ACT scores earned by 

students in an ACE school in West Virginia as compared to those with students from 

a public school within the same state.  Kelley notes that a comparative means of 

<.05 allowing a certain level of accuracy in the study.   

Kelley notes several key elements when addressing limitations of curriculum. 

First, she address how Christian schools comprise some 10-11% of all schools in 

the entire world.  There is no exact statistic, however, of how many of those schools 

use one curricula versus another.  That said, Kelley notes many of the same 

limitations Mallinak argues in his report (Kelley 2005). 

For example, Kelley notes that in a doctoral dissertation written in 1992 entitled, 

A Description of Apostolic Schools in Indiana, Dr. Elkins addresses 12 key findings 

that seem to identify certain limitations in the ACE curriculum.  The dissertation 

conducts a serious doctoral analysis as the level of education that ACE offers.  In 

that sense, the findings of Dr. Elkins are startling, yet at the same time, provide a 

pattern of sorts.  That is, Dr. Elkins completed the dissertation in 1992.  Kelley 
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produces her thesis in 2005, and Mallinak notes his findings in 2007.  The 

dissertation states the following limitations and findings in the research:   

“1. ACE curriculum is not as individuals as it claims. 

2.  ACE students do not have the opportunity to develop note-taking skills, to 

engage in group work, research, discussion, communication, and they do very 

little writing. 

3.  Many ACE teachers are inadequately prepared, and the curriculum’s 

emphasis on teacher-proof materials has lessened the effect of the Christian 

teach as an example. 

4.  The lack of social interaction in ACE classrooms is seen as a problem. 

5.  The pastor, who is generally not trained as an educational administrator, 

serves as a principal 

6.  There is an excessive emphasis on factual information at the expense of 

problem solving and critical thinking. 

7.  ACE’s political orientation borders on propaganda. 

8.  Attempts to translate non-religious subject matter with Bible references gives 

material a disjointed, artificial air 

9.  There is a scarcity of reading materials, overemphasis on independent work in 

early levels, and reading is not included in all language lessons. 

10.  ACE is a single, behavioristic method and does not make provision for 

various student learning styles. 

11.  The program does not prepare students to face the realities of life by 

attempting to eliminate failure from the student’s experience. 
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12. The large amount of detailed bookkeeping in the ACE program tends to bog 

down both teachers [supervisors and monitors] and students” (Elkins 1992, 

Kelley 2005). 

8.4 EMPIRICAL DATA 

In conjunction with her research, Kelley conducted a five year empirical case 

study. In the study, she measures ACT scores on all batteries (English, Math, 

Reading, and Science Reasoning), and she reports the overall composite scores,   

Her findings mirror that of the limitations aforementioned.  While ostensibly, there 

can seem to be a certain weakness in Kelley’s findings in that there are only 32 

graduates from the ACE school measured in comparison to 1,240 from the public 

school, in consideration that Christian schools account for 10-11% of all schools in 

the world, and considering that ACE would clearly be less than that since it accounts 

for only a portion of those curricula, the measurement is sound and provides an 

adequate ration for the study.  Kelley’s findings are as follows (PS=Public School; 

CS=Christian School): 

Year English Math Reading Sci. Reasoning Composite 

  PS CS PS CS PS CS PS CS PS CS 

98/99 20.5 19.6 20.2 16.7 21.4 19 20.9 20.1 20.9 20.1 

99/00 20.8 19.2 20.8 15.2 22.4 18 21.5 19 21.5 18.9 

00/01 21.8 20.7 21.2 19.8 22.6 20.2 21.6 20.2 21.9 18 

01/02 21.8 18.3 18.3 20.3 22.3 18.5 21.3 19.4 21.7 20.2 

02/03 21.2 18.4 18.4 17.7 22.1 21.1 21.1 21.4 21.4 20 
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 The study concludes that in all batteries, and in all composite scores, ACE 

students scored lowered than their public school counterparts.  Whereas a study that 

showed some variation would be intriguing in and of itself, the study is startling in 

that during a half decade of research, there is never any fluctuation.  All batteries, all 

composites, during all years, render the same results (Kelley 2005). 
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CHAPTER 9:  CASE STUDY 

9.1  EMPRICIAL CASE STUDY 

The author of this dissertation did a case study that mirrors that of Kelley’s 

with a few exceptions.  The case study did not measure the differentiation between 

ACE and public schools.  Rather, it measured results between ACE and one of the 

most prolific Christian  School curricula available, namely, A Beka Book.  Further, 

ACT scores were not measured but rather, Stanford 10 scores. 

9.2  A BEKA BOOK 

Founded by Dr. Arlin Horton and his wife, Mrs. “Beka” (hence the name “A 

Beka”) Horton in 1954, A Beka book is one of the most widely used Christian 

curricula in the world today.  Headquartered in Pensacola, Florida, A Beka Book 

publishes materials for toddler ages through high school.  Further, A Beka Book has 

a headquarters school called Pensacola Christian Academy.  Classes are recorded 

at the academy and are provided to A Beka schools and home schoolers alike via 

DVD delivery and/or video streaming.  Finally, the A Beka Book complex in 

Pensacola includes Pensacola Christian College where bachelors, masters, and 

doctoral degrees are conferred (A Beka 2013).   According to its website, the 

following is A Beka Book’s philosophical approach: 

“The A Beka Book educational approach is founded on biblical 

principles and the concepts of traditional education. The Bible provides insight 

into educational matters including human nature, knowledge, authority, 

orderliness, and philosophy. A Beka Book firmly acknowledges that a 

Christian program of study must look to the Bible to inform the use of 
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methods and materials in the classroom. Accordingly, teacher resources, 

student texts, assessments, and support materials have been designed to 

work together within this philosophical framework. 

Early American educators employed methods that have been proven 

to work and that have become the tradition of excellence in education. 

Traditional educators understood the nature of the child and most often 

looked to the Bible as the source of truth. The resulting pedagogy included an 

emphasis on instruction and review, adherence to a well-planned curriculum, 

direction and instruction by an authoritative teacher, a well-structured 

learning environment, individual accountability, and the inclusion of character 

training. A Beka Book textbooks and materials incorporate the same proven 

traditional approach to teaching and learning. 

This is different from what has crept into much of American education 

since the middle of the last century. The philosophy has been promoted as an 

innovative approach to teaching and learning called progressive education. 

Based upon naturalistic and relativistic thinking, most of the popular education 

ideas today are built upon progressive notions with a focus on humanistic 

views of a child's nature. The resulting paradigm is characterized by an 

emphasis on experience, attention to student needs and desires, facilitation 

by teachers, a natural (permissive) environment, collaborative learning, and 

the clarification of values emphasizing tolerance” (A Beka 2013).  
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9.3  COMPARISON 

Clearly, a brief comparison of ACE and A Beka renders noted differences.  

Among the most obvious are the following: 

1. A Beka is teacher-led.  ACE is student-led. 

2. A Beka staff teach.  ACE staff facilitate. 

3. A Beka utilizes seeing, hearing, and doing.  ACE primarily utilizes seeing. 

4. A Beka materials employ traditional teaching methodologies.  ACE provides 

relatively new methodologies. 

5. A Beka students interact often with staff and fellow students.  ACE students 

interact infrequently with staff and fellow students. 

6. A Beka students can fail.  ACE students may fail, but then retake the same 

PACE and the same PACE and ultimately pass. 

7. A Beka teachers determine classroom pace.  ACE students determine their 

own PACE. 

9.4  BACKGROUND 

The school that was measured in this case study is located in Louisiana.  It 

was founded in 1991 and it used ACE exclusively until 2007.  Both elementary and 

high school classes were offered and the student population, while varied from year 

to year, effectively was 100 students.   

The school’s founding was a large church’s response to the inept and 

seemingly indoctrinating position at the local public school system level and of 

course, the general behavioral and sociological issues already noted in the course of 

this dissertation.  The church recognized that its youth were subject to learning, 
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experiences, and general behavioral and sociological conditions that were contrary 

to its teaching. 

Further, considering the size of the congregation (450-500 people), the ability 

of the congregation to fund the school, and parental resolve to address the issues 

manifested, the church began the school.  The school started by employing the ACE 

system with the hope that the staff, most of whom had little academic training, would 

nevertheless be able to facilitate the ACE system of learning. 

The school operated for 15 years using ACE exclusively.  However, as its 

students began graduating, the administration recognized many of the same 

problems noted herein already in this dissertation.  The issues impacted the student 

body considerably.  The staff became frustrated with the situation given the amount 

of time, resources, and effort they dedicated.  For example, the school won the 

“Model School” award given by ACE which was a designation reserved for those 

schools that exhibited best practices.  Second, the school was actually selected to 

be a host training center for other schools considering the exceptional nature of the 

school’s policies and procedures.  In that regard, the school was a “best practice 

model” for ACE to the point that it was chosen to teach others the program but the 

academic and social results lacked.  Finally, many of the staff were also parents of 

students.  Therefore, low academic performance directly impacted their children.  

Despite training initiatives, keen focus on policies, and an awareness of the 

situation, matters did not improve.  .  
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9.5  MEASUREMENT 

In order to measure student progress, the school employed the use of the 

Stanford 10.  Whereas the ACT is a collegiate battery of test measurements, the 

Stanford 10 is an elementary and secondary battery of tests.  It is widely used and it 

was the chosen method of measurement for the school for many years.  The key 

consideration regarding the measurement of the Stanford 10 test results is that they 

provided third party data.  In that way, they became a sort of “report card” for the 

school itself.  The Stanford 10 therefore became a benchmark.  Review of student 

results over a three year period yielded poor results.  Students consistently scored 

below the national average.   

Stanford 10 measurements were taken initially in 2002, 2004, and 2005.  A 

measurement of 6.25 was a “mean average” for all grade levels and batteries.  In the 

2002, 2004, and 2005 tests, student consistently performed at levels, across 

disciplines and grade levels, that were below the national average.  In consideration 

of the research purported thus far, this performance was inconsistent with Bible-

based education in general but nevertheless consistent with other research 

conducted as already noted. 

9.6  CURRICULUM CHANGE 

The school therefore determined that a change in curriculum was necessary.  

Therefore, in 2007, staff began training in A Beka. Learning centers were converted 

to classrooms and students began to be phased out of ACE PACEs into the A Beka 

program.  During the first year, kindergarten through 5th grade were phased in solely.  

The second year, 6th-8th graded were phased in, and during the third year, the high 
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school was phased in with the exception of the senior class that already had a 

graduation plan and schedule within ACE. 

Stanford 10 measurements were again taken in 2008 and 2009.  The results 

were remarkable.  Within the first year, collective Stanford 10 scores went up so 

dramatically in the kindergarten through 5th grade that the entire average of the 

school went above the national average even though the other grades continued low 

performance.  The Stanford 10 scores continued to climb to the extent that classes 

that were traditionally well below national averages were one to two grade levels 

above national averages.   

Notably, the campus, student population, staff population, and administrative 

unit of the school remained the same.  Further, given the school’s affiliation with its 

home church, doctrinally, there was no variation.  The only element that changed 

was curriculum.  The graph below exemplifies the results of the study. 
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CHAPTER 10:  FOREIGN LEARNERS/CULTURAL MANDATES  

10.1  PERFORMANCE 
 
 Another potential limitation in the study of the relation between the system of 

organic truth and educational and behavioral normativity is the phenomenon of non-

American students often achieving more than their American counterparts.  Without 

question, Asian students tend to do better than American students scholastically and 

often times, behaviorally.  In her research, Kathy Seal cites several studies that 

show the strength of Asian students in all subject areas (and especially in the area of 

mathematics) compared to American students. 

 Interestingly, the phenomenon occurs in with both those students living in 

Asian countries and those that merely have Asian descent.  This parallel actually 

helps the research.  That is, if those with Asian heritage generally outperform 

American students, there must be a reason.  That reason, therefore, transcends 

language and nationality; given the pattern.  In that respect, the findings of various 

research studies conducted become clear. 

10.2  LEARNING MANDATE 

 It cannot be argued that Asians are inherently smarter than other nationalities.  

The research does not exemplify any sort of inherent intelligence quotient that is 

solely based on Asia heritage.  Like American students, some Asians have high IQs, 

low IQs, and all scores in between.  Genetics are therefore eliminated as well. In that 

regard, the research eliminates language, nationality, and even genetics.  What is 

the same among Asian students that is contrary to their  American counterparts is 

not the aforementioned attributes but rather, culture (Seal 2010). 



   
 

69 
 

 In fact, the data suggests that average students in Japan outperform the top 

1% of American students.  In 1988, the United States Secretaries of Education and 

Labor issued a report discussing how the United States was plummeting in its 

educational endeavors. In fact, not only did average Japanese students perform 

better than Americans, but indeed, the worst students in Hong Kong outperformed 

98% of American students (Thibodaux 1992).   

Ultimately, the reason for this phenomenon is because Asian culture consists of 

a “unique style of Asian-American parenting” (Seal 2010).  Asian culture trains 

children in a style that purports to emphasize several philosophical notions.  Those 

notions are: 

1.  A “moral-mandate” for self-improvement. 

2. Strict parental governance and control. 

3. Extreme parental care and love. 

4. Diligence, persistence, and concentration. 

5. Parental correction and “shaping” of children (Seal 2010). 

10.3  ORGANIC SYSTEM OF TRUTH AT WORK 

With only a brief glance, it is clear that, as in the first prospective limitation, 

where the limitation is more of an underlying condition with a rational cause rather 

than a true limitation, this situation is effectively more of the same.  That is, Asian 

students performing better in school is not a true limitation but rather, proof of the 

organic system of unity.  While Asian students may not be fully indoctrinated in the 

Bible, the organic system of unity contends that alignment with theological truths and 

behaviors naturally results in the blessedness of the same.   
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1. A “moral-mandate” for self-improvement.  Proverbs 22:6 - Train up a child in 

the way he should go: and when he is old, he will not depart from it. The 

Asian mandate corresponds the Bible command to apply oneself fully to a 

task and for parents to reinstall such when parenting.  It is presumptuous to 

consider that a moral mandate would be any different that this directive in 

that it is internalized philosophically.  Therefore, the theological system of 

organic truth is maintained, and its results realized. 

2. Strict parental governance and control.  Proverbs 13:24 – “He that spareth 

his rod hateth his son: but he that loveth him chasteneth him betimes.” 

There is not directive to abuse children.  That would be contrary to the nature 

of God and various other scriptures regarding children.  Rather, this system 

empowers the parent to demand a certain level of accountability and control 

over the child.  In that regard, when this is done sociologically and 

academically, the child therefore performs better by default. 

3. Extreme parental care and love. Colossians 3:14 – “And above all these 

things [put on] charity, which is the bond of perfectness.” 

Note the scriptural directive which is love above all things.  Therefore, if 

parents have resolved to love their children “extremely” as the research 

suggest, the child automatically reaps the benefit.   

4. Diligence, persistence, and concentration. Ecclesiastes 9:10 - “Whatsover 

thy hand findeth to do , do it with thy might; for there is no work, nor device, 

nor knowledge, nor wisdom, in the grave, whither thou goest .” 

http://www.kingjamesbibleonline.org/Proverbs-22-6/
http://www.kingjamesbibleonline.org/Proverbs-13-24/
http://www.kingjamesbibleonline.org/Colossians-3-14/
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Without question, this Biblical directive gives credence to a host of things.  In 

summation, hard work pays off.  A system whereby the home, school, and 

pupil work in harmony to achieve lofty, congruous, and achievable  goals 

lends itself to higher levels of achievement.  

5. Parental correction and “shaping” of children.  Proverbs 29:15 - The rod and 

reproof give wisdom: but a child left [to himself] bringeth his mother to 

shame. 

As previously noted, there is nothing in the Scripture that implies abuse toward 

children.  What is inferred from this text, however, is that a child left without 

instrumental and careful planning will inevitably bring shame to the family.  In 

consideration of the cultural directives noted herein, this parental shaping effect is 

clearly part of a broader culmination of student results. 

 It is clear, therefore, that Asian culture does not mitigate the organic system 

of truth but rather, ratifies such.  Obviously, the issue is that Asia is proliferated with 

ancient philosophies such as Taoism, Confucianism, Buddhism, and the list goes on.  

Christianity’s influence is therefore limited.  In that respect, the progression of Asian 

culture is miniscule compared to what America has achieved since its founding less 

than three centuries ago.  Since the only few tenants of the organic system of truth 

was employed in a smaller dimension, the benefits of such were proportionally small 

in those countries and cultures.  That said, America began with religious principles 

embedded into the very fabric of its most precious founding documents.  Those 

principles were then part of the educational system until the 1960s.  It is therefore 

logical that America’s progression was so rapid since theology trumps all other 

http://www.kingjamesbibleonline.org/Proverbs-29-15/


   
 

72 
 

sciences and really provides the link to understanding the same.  Likewise, with the 

removal of those principles, it is equally logical that American slipped into the decline 

noted in the body of research. 

10.4  OTHER COUNTRIES 

It must be noted that the research does not merely address Asian students 

though they, bar far, exceed their American counterparts.  It must be noted that 

students from Hungary, Britain, Sweden, Poland, even those countries considered to 

be third-world status such as Mexico outperform American school children.  In fact, 

comparatively, only 7% of American high school graduates are adequately prepared 

for science at the collegiate level.  Cultural influences are part of the reason as 

already noted in detail (Thibodaux 1992).  Further, these countries maintain core 

values that have not been revised to enlightenment theology as previously noted, at 

least not to the extent of American culture.   

In that regard, the educational systems maintain integrity and conformity to 

rigor and standards.  Further, these countries do not divorce their Christian heritage 

from their educational systems.  If anything, they consistently embrace such, and 

like Asian culture, they embrace certain effects that, by definition, participate in the 

organic system of truth, not the least of which is respect for authority.   Hence, they 

continue to produce graduates that consistently outperform American students as 

the research notes, and the results thereof conform to the data collected in this 

dissertation.  Unquestionably, there was no 1960s rebellion and insurrection of 

young people worldwide per se (Anderson 1995).  As demonstrated, that 

phenomenon in America was a direct result of a perfect storm of an incredibly 
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unpopular war, the apex of Social Darwinism and certain progressive considerations, 

academic revisionism in the classroom, and explicit declarations by the highest court 

in the land to forbid the Bible and prayer in the classroom, thereby reversing nearly 

four centuries of precedent.  Likewise, the consequences that manifested were 

effectively catastrophic by any reasonable measurement. 
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CHAPTER 11:  CONCLUSION 

11.1  INTERPRETATION 

 The sum of the data collected and analyzed leaves little subjective 

interpretation.  Four centuries of unprecedented educational results, followed by half 

a century of educational erosion and weakness, in conjunction with the paradigm 

shifts and data available, is both affirmative and negative evidence of the organic 

system of unity and how it produces unequivocal results and when employed.  

Likewise, when rejected, the end result is almost predictable. 

11.2 RELEGATING PARADIGMS 

 Dr. Wayne Van Gelderen offers this insight which mirrors that of the Founding 

Fathers, Dr. Porter, et al.  He says, “Education is the transmission of 

communications skills and the accumulated knowledge of society—along with 

principles (especially moral) to individuals…Character is developed by decisions 

made as principles are presented” (Baker 2007).  In this sense, just as the 1960s 

and the decades preceding such presented changes in paradigms there dramatically 

shifted the educational landscape.  In order to fix this, equally dramatic changes 

must occur.  Four tenants must therefore be acknowledge and accepted in both 

public and private schools, even though adopting such is nearly impossible in the 

political and cultural climate of the United States presently (Barton 2004).  Ironically, 

the changes proposed here merely represent relegating back to a system proven to 

work.  That is, the United States must adopt a traditional approach to education.  In 

doing so, four primary positions would have to become commonplace.  A.A. Baker 

enumerates in a book written to help plan successful Christian schools.  However, 



   
 

75 
 

given the research at hand, the assertion of this dissertation is that this plan should 

be adopted for all schools as it is not new policy but rather, a restoration of working 

method and philosophies of old.  The tenants are as follows: 

“1. Traditional education is God centered. 

2.  Traditional education is authoritarian in its approach. 

3. This results in good Scriptural discipline and 

4.  Godly character training” (Baker 2007). 

Notice that in introduction traditional education, there is no mention of 

reading, writing, and arithmetic.  To be sure, academics are obviously critical in the 

classroom, but there is something more fundamental.  Proverbs 1:7 declares that, 

“The fear of the Lord is the beginning of knowledge…”  Therefore, education can 

even truly begin, fundamental Bible principles must be introduced. 

This is equivalent to considering a building.  The roof may be beautiful.  The 

walls could be incredibly painted.  The windows may be among the best in the 

industry. The carpet may be plush and beautiful, and the appliances could be state-

of-the-art.  However, if the foundation is faulty, the building will ultimately experience 

destruction because the invisible platform upon which the entire edifice is 

constructed has flaws.  This analogy is a picture of what happened to American 

education, and without major reconstructive efforts, there is no evidence that the 

situation will be better. 

11.3  BUILDING THE FRAMEWORK 

Once the foundation is established, Baker continues the analysis.  Really 

Baker’s discussion is the employment of proven tenants of old.  The irony is that the 
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discussion offered in the 21st was effectively predicted decades and even centuries 

prior.  In that sense, some of the discussions almost seem elementary, yet they are 

not employed, nor are they acknowledged.  That notwithstanding, the realities of the 

body of research remain the same. Therefore, the following would have to be 

incorporated to continue to repair, if not rebuild, the educational system: 

“You learn the Bible. 

You learn that God created. 

You learn the worth of your soul. 

You master the 3 R’s [reading, w‘r’iting, and  a‘r’ithmetic] and other subjects. 

You sit up straight and pay attention. 

You learn that it is not right to cheat. 

You learn to recite when called upon. 

You learn honor and respect for your parents. 

You learn respect for authority. 

You learn that a man’s word is his bond. 

You learn that a job worth doing is worth doing well. 

You learn personal initiative. 

You develop pride in America. 

You learn that the free enterprise system is still the best system. 

You learn that competition is healthy” (Baker 2007). 

 11.4  CHARACTER 

E.M. Bounds notes that, “…accidents of personal character have more to do 

with the revolutions of nations than either philosophic historians or democratic 
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politicians will allow” (Bounds 2008).  The Founding Fathers corroborated his 

sentiment, as did scholar after scholar, which is why character training must be 

reemployed.  When God commanded Israel to teach their children, He said that it 

should be done “diligently” when they were sitting, walking, lying down, rising up, 

and to even have them as frontlets before their eyes (Deuteronomy 6:4-9).  

Remembering the commandments was so important that Israeli families developed a 

custom still practiced today in that Exodus 13:1-16, Deuteronomy 6:4-9, and 

Deuteronomy 11:13-21 are written on a parchment and affixed above every right 

door post in a Jewish home (Freeman 1998).  The concept is clear.  Character 

building, and remembering God, and His commandments, is a critical component to 

education as declared in the Bible and general tradition. 

The implications cannot be overstated here.  The removal of character 

training based on Biblical principles has proven to be disastrous.  On the other hand, 

incorporating such has great benefits as noted in this dissertation.  The reality of the 

organic system of truth is overwhelming and the employment thereof has positive 

effects that transcend generations. 

11.5  FINAL SYNTHESIS AND CONSIDERATIONS 

 This dissertation explores a topic pertinent to nearly every American 

household, and it does so in a way that is objective yet not independent of what may 

be considered a politically incorrect approach.  That is, if it is considered politically 

incorrect to employ the reality of God in the discussion, research stands and cannot 

be avoided regardless.  In consideration of the crisis American education is facing, 
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there is no sense to reject all of the body of evidence.  The reality is that while not 

every American has children, the reality is that today’s students in the classroom are 

tomorrow’s leaders in every facet of society.   

The body of this dissertation endeavored to see if there is a direct correlation 

between the secularization of the public school system since the 1960s when 

Biblical principles and notions were effectively removed and a measurable decrease 

in student academic and social normativity across subject matters and disciplines.  

The answer is overwhelmingly affirmative.  The American educational system is 

suffering from failed policies that continue to jeopardize the very students it purports 

to serve.  The situation is not hopeless.  To the contrary, relegating back to the 

proven educational system of old that contributed to America’s unequivocal 

greatness is the answer.  Should policy be passed and executed to embark on that 

endeavor, America would see the same results once enjoyed by all of her citizens in 

generations aforetime.  
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